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Introduction

The Sauk Valley Community College Assessment Plan is the culmination of work in research and implementation between faculty and administration. It is the foundational and practical guidebook which illustrates the system designed by the assessment core team to measure student success in academic content areas as well as in general education across the curriculum. It incorporates the six general-education competencies generated and agreed upon by faculty, as well as the transfer and career areas measures most valued by faculty in their disciplines. The system was designed to allow instructors freedom to choose their own assessment events, while still providing data which can be aggregated in order to show progression of student learning across several distribution areas. The adoption of this plan by faculty, staff, and administration illustrates the commitment of the Sauk Valley Community to the ongoing process of collecting student academic achievement data and using the data to improve the quality learning experiences of our students. The plan outlines our theoretical basis for adopting the current assessment system and describes the committee and administrative structures which perpetuate the system. It delineates individuals’ responsibilities and establishes timelines for completion of each cycle, including connecting strategic planning and assessment. It gives a breakdown of the data threads, where each is collected, and what their intended purposes are. Finally, the plan outlines how the system will be evaluated, and how changes to the data collection cycle can be implemented via the yearly review process. The plan also appends the faculty ‘toolbox’—a nuts and bolts guide to classroom assessment techniques and navigating and using the assessment folder. 

Rationale

Sauk Valley Community College has determined that the systematic collection and analysis of student learning data is the best means of improving instructional practices and quality learning opportunities for students. As the result of an earlier assessment plan (1995-1996), faculty members had established outcomes, objectives, and measurements for individual courses and were involved in the use of formative assessment measures to improve classroom practice. While appropriate to instructional purposes, assessment in isolation does little to inform the planning cycle of the college on either a philosophical or practical level. 

The restructuring of the college to center on the theme of quality learning refocused our attention on the importance of incorporating the mission, goals, philosophy, and shared values of the institution into the classroom. The Student Academic Assessment Plan is the means by which we confirm the appropriateness of our instruction to the fulfillment of those goals. 

The Assessment Plan integrates two major functions: improving instruction and supporting the learning college philosophy of the college. This means that the system requires adequate flexibility to incorporate those measures of student performance already identified and considered most valuable by individual faculty members in their classrooms, but also requires broad applicability for the purposes of lateral and formative analysis; longitudinal and value-added studies; and budgetary prioritizing. 
Philosophy
The Sauk Valley Community College Assessment Plan exists to measure the degree to which our instructional practices work in support of the mission of the college:
Sauk Valley Community College is an institution of higher education that provides quality learning opportunities 
to meet the diverse needs of its students and community.

This mission statement is carried out by the fulfillment of four college-wide goals, the first of which deals directly with the process of instruction and learning:
We will provide quality learning opportunities.
Sauk Valley College faculty, staff, and administration carry out this goal in the identification and evaluation of four overarching academic goals:

1. Transfer: Students will demonstrate skills and knowledge necessary to complete further work in the discipline.
2. General Education: Students will develop and apply various general education competencies in their studies and in their lives.
3. Career: Students will demonstrate skills required to obtain and advance in employment in their chosen field. 

4. Developmental: Students will demonstrate skills and understanding of concepts necessary to succeed in college-level studies.

The College has supplanted our earlier instruction-oriented model with the model of an integrated learning college, which places student learning at the center of our organization. It shifts the focus of routine operations from isolated decision-making to data-driven decision making which incorporates input from all stakeholders. This shift means that the college has changed from trying to build on an ever-shifting foundation of isolated instructional choices to building on a solid foundation of designated resources, measurable student outcomes, and integration of assessment results into instructional practice.
 In the summer of 2004, a focus group consisting of faculty, staff, and the newly-appointed vice-president of learning services created a new shared governance model for the college. The first charge was re-organization of the college committee structure, and the task force set up the Organizational Planning and Improvement Committee (OPIC), a major decision-making body of the college through which all planning data, including the results of student academic assessment, are channeled. The task force also studied the models of other learning institutions, and adopted the following philosophical objectives from Terry O’Banion’s A Learning College for the 21st Century (1997):
As a quality learning institution, we accept the following principles:

· We as a learning college will create an environment that promotes substantial development in individual learners.

· We as a learning college will engage our students as full partners in the learning process.

· We as a learning college will recognize our diverse population of learners and will therefore create and offer a variety of diverse options for learning.

· We as a learning college will promote collaborative learning activities.

· We as a learning college recognize that everyone employed by the college is a learning facilitator.

· We as a learning college succeed when improved and expanded learning can be documented.

Overview of Assessment of Student Academic Achievement

Sauk Valley Community College is focused on becoming a quality learning institution. That means that we have placed student learning at the center of our organization, and have begun to look at each element of the college from a philosophical lens which focuses on student outcomes—in a sense, how is each member and organization of the college community contributing to our mission and its expanded goals? Are we fulfilling those goals in ways which reflect our philosophy and our shared values? In order to ensure that this process is taking place, we are creating a system of institutional improvement by which strategic planning, operational planning, and budgeting decisions are the result of collaborative interpretation of data gathered at various contact points among faculty, students, and community stakeholders.  

One of those contact points is the assessment of student academic achievement. The assessment plan was developed and is maintained by faculty, because faculty have the most direct impact on student academic success, as well as the best vantage point from which to determine critical measures of student success. The assessment plan is just one of the many data streams that ultimately feed into and guide the decision-making process at Sauk. 

There are three distinct data threads that create the academic assessment plan. The first is the key data source of career and transfer objectives and measures that are identified by discipline and measured in individual classrooms. It is the continuum of objectives that is to be reported, aggregated, discussed and acted upon by disciplines and areas each assessment cycle. The second is the general education thread, which is data that is collected by faculty, but aggregated and reviewed digitally by the General Education Subcommittee to give a broad picture of general education at Sauk. The third thread is the external and indirect data that many of us collect for both discipline and area use, including such information as licensure and certification exam results, employer satisfaction surveys, and transfer data. 

These three threads are collected, reported, and analyzed by faculty with the help of the area facilitators, the general education subcommittee, and the assessment team. Findings that directly affect institutional planning, including identified areas of financial or curricular need, are then passed along to the Organizational Planning and Improvement Committee (OPIC) or the Curricular Policy Committee for examination and action. This system helps to prioritize the needs of students and faculty in the administrative decision-making of the college, and creates an environment where the success of students and the perpetuation of quality learning is the focus. 

The following page summarizes the flow of data through the assessment system.
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Transfer and Career Objectives

Disciplines
Organizationally, the college is divided into academic disciplines. Disciplines are the smallest unit of academic study beyond individual classrooms-- at other institutions, these are referred to as departments or majors. Some of these disciplines are career-oriented, and some are transfer-oriented. Each discipline makes up the first level of data aggregation for the cycle. Each discipline in the college has created a list of assessment objectives. The list details those specific objectives for student learning which the faculty of each discipline agreed were integral to success in their field of study.  That list is housed in the assessment folder and is the basis for yearly objective selection. Each year, a discipline selects those objectives which are to be tested for that assessment cycle. As the assessment system matures, disciplines eventually test, report, discuss, and act upon all of the objectives in their lists. Each cycle, instructors are responsible for collecting data in support of their identified discipline objective(s). Instructors stage their assessment events, collect the data, and fill out the appropriate electronic reporting form.  Depending on the needs of the discipline, forms are electronically aggregated or undergo other types of statistical analysis. The results are then directed back to the disciplines for discussion and action. Each discipline reporting form includes a discussion section and plan of action. Changes are implemented, and objectives are re-tested to confirm effectiveness of the changes.
Quick Summary—Responsibility and Timeline for Discipline Data 

	When
	Who
	What

	August
	Discipline Instructors
	Aggregate and Analyze previous year’s classroom data

	December
	Individual Instructors
	Report Any Fall Assessment Event Data

	May
	Individual Instructors
	Report Spring Assessment Event Data


Areas
Those disciplines which are transfer-oriented are organized into an additional academic unit called an area. Areas are consistent with the graduation distribution requirements in our college catalogue. In our transfer degrees, we have identified graduation distribution requirements that ensure our graduates’ exposure to skill sets which are consistent across several disciplines, and have thus allowed students to choose from a set of courses to fulfill each requirement. The areas are: Communications, Humanities and Fine Arts, Math, Social and Behavioral Sciences, and Physical and Life Sciences. Each area has several disciplines which contribute to its course offerings. Areas have met and identified those skill sets which are unique to its area—that is, they answered the question: what is it that our disciplines have in common? In other words, what is it that a student learns when fulfilling this requirement, regardless of which course he chooses to take? From these discussions evolved the area-level list of objectives, from which areas select one objective each year to measure. Each discipline housed in an area is responsible for collecting data in support of the area objective. The flexibility of the system allows that instructors and disciplines are able to choose their own instrument which reflects the area objective. When reported, data is submitted with a required ‘number of students who adequately met the criteria’ and ‘number of students in sample’. This allows electronic aggregation of results in the form of successful completion for an area on their objective. Areas then are able to discuss those results in more qualitative terms, and make decisions about implementing changes and retesting.

Quick Summary—Responsibility and Timeline for Area Data
	When
	Who
	What

	October
	Area faculty with facilitator
	Analyze previous year’s aggregated data.

	December
	Individual Instructors
	Report Any Fall Assessment Event Data

	May
	Individual Instructors
	Report Spring Assessment Event Data


General Education

The second thread in the assessment plan is the collection of data in support of our general education program. As faculty, we have identified the six general education competencies which we feel permeate our curriculum and constitute the ‘golden thread’ of skills and habits of thought that each SVCC student acquires regardless of major and course selection, as defined by our General Education Philosophy Statement:
General Education at Sauk Valley Community College prepares its graduates for the increasing demands of the workplace and the expanding responsibilities of the diverse local and global communities in which they will live and work.  Required courses in communications, mathematics, the physical and life sciences, the social and behavioral sciences, the humanities and fine arts, and personal health and development provide students with knowledge, competencies, and habits of mind conducive to living  responsible, productive, and joyful  lives.  Within this curricular framework, students will develop the following competencies:

Ethics                                  

Mathematics and Quantitative Reasoning

Problem Solving                  

Communications

Technology                         

Research

It is with this data stream that a more structured plan was developed in order to assure that enough data was generated to provide significant results. The assessment committee has decided on a three-year data cycle in which two competencies are examined each year. Each instructor is responsible for staging an assessment event and collecting data for the general education competencies for that cycle. While our transfer and career objectives serve a largely formative function in terms of assessment, the general education data we collect in the classroom is largely confirmatory and informs broad areas of instructional concern. 

This data stream also serves a calibrating function, as faculty established the specific definitions of what skills should be exhibited for each competency. Each set of skills was used to develop checklists which each faculty member will use in evaluating his general education assessment event. (See appendix D) The use of these checklists allows for more meaningful aggregation and discussion of results, as faculty use common criteria to test and refine definitions.  This allows individual areas to use the data to make decisions for improvement which are either operational or instructional. Instructional improvements are directed into the area assessment objectives and become part of the assessment process; operational improvements are recorded on operational plans and become part of the yearly strategic planning cycle.

Quick Summary—Responsibility and Timeline for General Education Data

	When
	Who
	What

	August
	Individual Instructors
	Report all general education data

	September
	General Education Subcommittee chairman
	Report Gen Ed aggregation results to full faculty

	October
	Areas with facilitators 
	Develop recommendations based on gen ed data for either operational or instructional plans of action.


Developmental  Education

As an open enrollment institution and as a service-provider to a diverse community, we are committed to serve the many students who seek higher education lacking one or more of the vital skills that will allow them to succeed:  For some, the need is reading, writing, or mathematics; others struggle with barriers of time or money management, family situations, or self-perception.  In order to respond effectively to this important part of our mission, one of the four overarching goals of assessment addresses the study skills needs of learners:

Students will demonstrate skills and understanding of concepts necessary to succeed in college-level studies.

This developmental goal is distinct from the academic goals in that it depends more on indirect and external data—except for specific skill readiness testing in the areas of reading, composition, and math.   Because of its institution-wide value, the developmental goal draws data annually from a wide array of academic sources:  
· The developmental level classes in reading, composition, and math contribute exit testing data, which is expected annually and forms the regular base of assessment efforts; 
· Psych 100, the required orientation course designed to help all students engage more consciously in their learning contributes data annually.  For examples, the instructors have engaged in a collaborative project to look at attitudes.   

· G.E.D. and E.S.L. programs have voluntarily joined the academic achievement system even though they also report through the Services area of the strategic planning process;
· An “area level” set of objectives is in place for use by the developmental-level classroom teachers within or across disciplines and by college-level classroom teachers who voluntarily establish an assessment event related to the goal.
The addition to the institution, in Fall 2005, of a Learning Assistance Center/Developmental Education Coordinator holds the promise of refinement and growth for this aspect of assessment.

External Data

One of the ways we confirm the validity of our findings is by comparing what we are doing to what others in similar circumstances are doing, and to what kind of results they are getting. We do this very often at the institutional level, but many of us also include external data at the course, discipline, program, or area levels. For example, many of our career areas culminate in specific licensing exams, and others frequently conduct employer satisfaction surveys to assure that our graduates from Sauk are meeting employer expectations when they enter the workforce.  This provides us with a lot of critical data, but that data needs to be examined in relationship to our instructional practices. Thus the third thread of our Assessment of Student Academic Achievement plan is External Normative Data. Normative data means simply that we are comparing our student achievement to the average or standard student achievement elsewhere. 

External data is collected in many different places as part of Sauk’s institutional improvement plan, but the main concern for faculty is the data collected by our disciplines and areas for the express purpose of ‘double checking’ the effectiveness of our instruction. We have included a section on our assessment forms for the reporting of external data so that it can be used as a part of the decision-making process when we meet with our disciplines and areas to discuss our assessment findings and plan for the future. 

While career areas will quickly see places where they can include instruments already in use, many transfer areas may not immediately see any external data that they collect. There are several external data sources for transfer areas, but they funnel through the system differently. Sauk receives a lot of normative data in cooperation with the ICCB, such as the transfer GPA data we often hear reported at in-service. A lot of that data is available in much finer detail; for example, we can see breakouts of transfer GPA by declared major/ discipline. One of the committees, the External Review Team, has been charged with sorting that data, and reporting it back to area facilitators for discussion among faculty. Each discipline will be able to see how its students in particular are doing after they transfer for completion, and we will be able to discuss what we might wish to change, if anything. 

The final piece of the external data puzzle is the CAAP test that we administer. The CAAP exam allows us to compare how students at Sauk are doing with regard to general skills as compared to other students in our peer group and students nationally. CAAP testing results have been collected by Sauk since 2000. Through faculty discussion after our first large-scale analysis of three years of collected CAAP data, it became apparent that faculty wanted several very specific measures, including a value-added measure. The general education subcommittee was charged with examining the logistics of how CAAP was administered and used, and came back with a plan which provides two excellent data sources. The first is value-added—a sample of students is tested in their first semester at Sauk and then tested again using the same test after completion of 45 hours. This allows us to examine the direct impact of Sauk instruction on students’ skills. This second testing of students prior to graduation allows us to also compare our students with our peer groups locally and nationally. 

Quick Summary—Responsibility and Timeline for External Data

	When
	Who
	What

	August
	Gen Ed Subcommittee
	Administer CAAP to incoming Freshmen

	September
	Gen Ed Subcommittee
	Report previous year’s CAAP data to faculty

	April
	Gen Ed Subcommittee
	Administer CAAP to students with 45 or more hours

	April
	Discipline Instructors
	Examine any available external data provided

	On-going
	External Review Team
	Summarize and direct external data to appropriate discipline.


Responsibility and Accountability

One of the key features of a sustainable system at any institution is that the responsibility for the system rests with identified positions within the organization. Responsibilities should be overtly detailed in the job descriptions associated with those key positions. This ensures that interruptions will not occur as personnel transition. Previous assessment systems at Sauk were administratively driven and there were no clearly-identified accountability measures for system implementation. 

The first important feature of the current assessment philosophy of the college is that the system is faculty designed, driven, and maintained. A task force to revamp the committee structure of the college established an Assessment Committee, composed largely of faculty, in which the Vice President of Learning Services serves as a facilitator of needs and resources. The Committee structure documented below sets forth the key responsibilities of individuals in the system, as well as the procedural operations to be followed.
I. Assessment of Academic Achievement Committee (AAAC)

A.
Charges:

· Oversee/direct/support the ongoing Learning Outcomes Assessment process and act as a catalyst for continual improvement
· Encourage, collect, evaluate, and provide suggestions regarding on-going General Education Assessment of the Core Competencies

· Assist with the design of assessment outcomes of new courses/programs

· Communicate assessment results to the faculty and personnel
· Make recommendations for institutional improvements to OPIC based on assessment results

· Write the Annual Assessment Report and submit to OPIC

· Orient new faculty to Learning Outcomes and Assessment, terminology, and measurable/observable objectives

· Oversee CAAP process
B.   
Membership:

· Co-Chair – Vice President of Learning Services

· Co-Chair – Faculty member chosen from faculty members below 
· Learning Services Deans
[Assessment Core Team]
· 1 Communications/Humanities  faculty

· 1 Social Science faculty

· 1 Science/Health/Math faculty 

· 1 Industrial Technology faculty

· 1 Career faculty

· 1 Faculty Member at Large

D.
Support Resources:

· Executive Secretary to the Vice President of Learning Services

E.
Procedures:

· Meetings will be scheduled in advance, usually every two weeks during the Fall and Spring semesters.  The first meeting is to be held during the first month of the school year or as soon thereafter as possible.  

· The Co-Chairs of the Committee may call additional meetings as needed.

· Review Reports of Sub-Committees

II.  Assessment Core Team

The  Assessment Committee also houses a core team of faculty that is responsible for design, oversight, and maintenance of the assessment system. 

Membership:
The Assessment Core Team is composed of six faculty members representing a broad range of disciplines.  In order to assure continuity in the assessment process, the team should strive to retain at least three members from the previous year.  A chair or co-chairs and a secretary shall be elected from within the team each year.  The group also selects one member to sit on the OPIC committee each academic year.
Charges
Initially the task of the Core Team was to design the assessment system and process and to guide the faculty through the first cycle of assessment.  The Core Team continues to provide leadership in ongoing assessment activities in the following ways:

· Nurture a college-wide culture of assessment.

· Act as a catalyst for positive change.

· Maintain and update the data collection system including reporting forms and the aggregation of data.

· Evaluate the assessment process annually.

· Serve as a resource for current assessment theory and practice. 
III.  The General Education Subcommittee 

Charges
· Responsible for assessing learner outcomes and making recommendations to the Vice-President of Learning Services relative to the general education curriculum.
· Review General Education Competencies as needed and solicit input from faculty concerning changes

· Review CAAP results – make recommendations to Assessment of Student Academic Achievement Committee

Membership

· Chair – Faculty member chosen from faculty members below:

· 2 Faculty from General Education Discipline in review

· 2 Assessment Core Team members

· Dean of Arts, Humanities, Math & P.E.

· Dean of Health and Sciences

Support Resources

· Dean of Information Services

· VP of Learning Services

Procedure

· Meetings will be held on an as-needed basis as determined by the  Gen Ed Subcommittee and the Assessment of Student Academic Achievement Committee.  

· Recommendations of sub-committee will be presented to the AAAC in advance in writing

Quick Summary- Responsibility and Timeline for Assessment Cycle Results and  System Evaluation
	When

	Who
	What

	November
	Assessment Committee
	Compile assessment results

	December
	Assessment Committee
	Report Assessment Summary to OPIC

	January
	Assessment Core Team
	Review Assessment Plan

	April
	Assessment Core Team
	Submit Assessment Plan revisions to Assessment Committee for approval


Area Facilitators and Faculty Discussion Hours
Understanding that the quality of the assessment process is only as effective as the engagement of faculty with each other and their students,  and that much of continuous improvement rests on the ability of faculty to have conversations about evolving instructional methods, the re-organization team created two initiatives which bring faculty together in an organized and effective way. First, the team created faculty discussion hours which occur on the first three Wednesdays of each month. The discussion hours are held during a time when no classes are scheduled on campus, giving the full faculty opportunity to meet regularly. This greatly enhances the ability of disciplines and areas to meet as well, creating wonderful opportunities for aggregating and discussing data, as well as pursuing workshops and professional development activities. Secondly, the team created an intermediary faculty leadership position to help bring discipline and area faculty together at regular intervals. These positions are known as area facilitators. 











I.  Area Facilitator Responsibilities
A.
Roles: 
· Organizer:  arranges meetings of colleagues to create/modify assessment plan and monitor timetable to completion

· Mentor:  serves as resource to program/discipline faculty on assessment and improvement within area

· Spokesperson:  gives reports to the Dean and/or Assessment Committee on progress within area

· Data Coordinator:  collects or oversees that assessment records are submitted to the Assessment Team and recorded

· Coordinator:  coordinates with other Area Facilitators to ensure assessment congruency

B.
Tasks:

· Calls Area meetings during designated/determined times and submits record of meeting to Deans

· Coordinates writing/changes of assessment plans for course and program assessment

· Organizes meetings after data collection to review and formulate department-wide decisions on improvements

· Attends Assessment Committee meetings as needed

· Voice of the Area faculty on program review improvement requests that have budget implications

· Communicate area budget priorities based on assessment and program review results 
C.  
Committee responsibility
· Member of the Organizational Planning and Improvement Committee
Adjunct Outreach and Development

Concerted effort is given to bringing our adjunct instructors into the assessment loop. Because adjuncts comprise a significant percentage of instructional faculty, their data is integral to providing a comprehensive picture of student learning. Special adjunct faculty workshops held each fall and spring introduce our adjunct faculty to our assessment system and outline those critical ways in which their support of the system improves teaching and learning at Sauk. Adjuncts are given resources during the workshops to aid them in planning, staging, and reporting assessment events. 

Area facilitators coordinate with part-time faculty to ensure that critical information exchanges occur. Because of the highly differentiated schedules of adjuncts, Sauk has committed to giving adjunct faculty e-mail addresses so that area facilitators can keep them abreast of discipline and area-level assessment discussions, thus soliciting important feedback for data reports. 
The Assessment Cycle and Strategic Planning

Careful consideration went into the development of the assessment cycle and calendar in light of the importance granted to assessment of student achievement in the budgeting and planning processes of the college.  The cycle exists as part of the strategic planning master timeline, which coordinates many of the administrative functions of the college to coincide with deadlines for fiscal cycles and state-mandated reporting. This guarantees that appropriately selected, analyzed, and summarized data is available to decision-making committees at the time when it is needed most. The assessment cycle, then, follows a three-semester model which maximizes faculty discussion and gives faculty an appropriate amount of time to research their plans of action to determine if the plans require additional consideration in terms of budget allocations or curricular policy changes. 

Data collected in the fall and spring semesters for the year’s transfer and career objectives is reported and aggregated for discipline-level discussion by August of the next academic year. Individual instructors will have already analyzed the data and determined if their personal data collection warrants instructional or curricular change. Discipline-level conversations will result in a collective plan of action, which will be implemented based on the timeline established by the discipline. Area-level aggregation for transfer programs will be completed in October. General Education results of the previous year’s collection  and CAAP testing results will be digitally aggregated and presented to the full faculty in late September, in anticipation of the area-level discussions, where faculty may identify ways in which the area or discipline could contribute to improving general education scores across the institution.

Area facilitators will then provide the assessment committee with summaries of area and discipline discussions in November.  These summaries will be analyzed by the assessment committee to determine which decision-making body is the appropriate receptor of the data.  Plans of action which require financial support will then be directed to OPIC and considered for the next budget prioritizing. Plans of action which require curricular change will be forwarded to the Curriculum, Policy, and Faculty Development Committee. 

The chart on the next page summarizes the relationship between assessment and strategic planning.
A copy of the master timeline appears in the appendix F.
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Student Engagement

One of the measures of an effective system of teaching and learning is that the process is overt—communicated to students in such a way that students may benefit from both the process and their understanding of the process. The Sauk Valley learning community has always valued the direct exposure of students to their own roles in the achievement of learning goals; the college has, practically since its inception, required students to take     PSY 100, an orientation-style course which introduces students to strategies for more effective learning, and helps them critically examine their own place in the college. 

More recently, the college has designed the student academic achievement assessment system, which relies on data collected in classrooms concerning student achievement in selected outcomes. The process is communicated to students in two ways: indirectly and directly.

Indirectly, students are exposed to the cycle of learning through course outlines which specify those outcomes which are drawn from the course content and linked to the thread of learning goals from discipline to area, to the iteration of the four main goals of the academic units, and to the mission statement of the college. These outcomes tell students what they are expected to be able to do as a result of being involved in the course, and give students a basic understanding of how well they are performing against a benchmark of desirable outcomes.  

The college has placed these outlines on the website where students can view them before, during, and after the course. Recently, the course outlines were hyper- linked to course titles in the online student schedule, a process which we believe will greatly enhance accessibility for students.  

Directly, students are exposed to the process of outcomes assessment in several distinct ways. All syllabi at Sauk Valley include the following statement which informs students of our goals and their participation:

  

Sauk Valley Community College is an institution dedicated to continuous instructional improvement.  As part of our assessment efforts, it is necessary for us to collect and analyze course-level data.  Data drawn from students’ work for the purposes of institutional assessment will be collected and posted in aggregate, and will not identify individual students.  Your continued support in our on-going effort to provide quality instructional services at SVCC is appreciated. 

Students are also introduced to the assessment system through the Psy 100 orientation course. The instructors for those courses, along with the student engagement co-ordinator from the assessment core team, developed an introduction module which familiarizes students with the assessment system at Sauk. It relates the goals of the system to their own concerns, and helps them understand ways that they can control their own learning.  Students are also given information about CAAP testing, and our first round of initial testing takes place in these classes. Students are given the message that these tools can help them learn to learn by identifying their strengths and helping them find ways to complete tasks to their strengths. Our feedback helps in three ways: it shows them what to learn, how they are doing, and how it connects with other courses.

In addition to an in-depth study of learning and assessment in orientation, the students have also received a brochure which briefly outlines the learning and assessment processes.  (See the appendix.) The brochure was given to instructional faculty to introduce and explain in their classes. The brochure is also housed on the web to allow easy access by prospective students, interested parents, and other community stakeholders.
Student engagement is a slow process which necessitates an entire culture shift away from valuing grades and diplomas to valuing the process of learning itself, and finding meaningful connections between outcomes for individual courses and the students’ goals. The process is on-going, and labor-intensive, but we are already seeing benefits of our concerted efforts to involve students.

Data Collection and Storage

In an effort to minimize the paper load brought about by assessment efforts, the core team determined that the Sauk Assessment System will exist officially in a digital environment. An on-going, updating system is in keeping with the philosophy of assessment as an iterative process, rather than embracing a fixed report which subtly suggests completion in each published cycle. In other words, the current copy is always available; and because everything is digitally accessible—even from home—faculty will not need to print and maintain an extensive paper system. Artifacts are stored in the digital system, linked by reporting year to each identified objective. This greatly enhances the faculty’s ability to conduct longitudinal analysis of particular objectives, as previous years’ data is efficiently organized and always available. 

The electronic system, which is maintained by members of the core team, was internally designed and is housed on the campus intranet. This allows everyone at the college read-only access to the assessment folder. The open nature of the system, which allows faculty to look at a variety of assessment measures and reports fosters discussion and enhances the culture of assessment.  Faculty members access the folder to review their selected objectives for the year and access archived data from prior years. The folder houses informational resources for faculty to use in forming, conducting, and interpreting various types of assessment events. The folder also contains data report forms, which are available in standardized and customized spreadsheets. Formulas embedded in these forms allow customized aggregation based on the needs of the discipline or area.
The following page shows the welcome screen of the folder.
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Welcome
This is the Sauk Valley Community College Assessment of Academic Achievement Folder.
Maintained by the Faculty Core Team of the Assessment of Academic Achievement Committee (AAAC)

	Resources
	This page stores links to various web sites and other materials of interest to the Sauk Community in its assessment of student learning.  



	Current Year Assessment Reports: 
	Pick the discipline, program or area you need.   The link will take you to the Report Form for that area.    From there you may link to the current Assessment Data Collection Form template for a specific objective or to the assessment results (if they have been completed).



	Data Collection Form
( High/Pass/Fail)
	Primary Trait Analysis Form  (Rubric)
	Pre-Test/Post-Test Form

	The forms listed above represent the basic data forms available for use in the assessment system.   Your department may have created a unique tool.  In that case, go to the objective in the Current Year Assessment Report for your discipline or program and click on the assessment code.   It will take you to that specific form template.

	Discipline and Area Objectives (Long List):
	This link will allow you to look at the objectives developed by and for each discipline, program or area.  Not all of these objectives are sampled at any one time, but all of them should be sampled over time.



	
	

	Handbook

	This is the current version of the Faculty Assessment Handbook, written by the Faculty Core Team of the AAAC.   It is intended to be a useful resource to new and seasoned faculty--but do not expect it always to be reverent.



	Assessment Plan

	This is the official regulatory document that describes the Assessment Plan to the college community and its regulators, students and stakeholders.   It describes the rationale for assessing student learning, describes how assessment is accomplished, defines accountability for the system, and establishes the timeline for the assessment process.



	Archives

	Although there are no links to these folders from this location,  Assessment Data from past academic years is stored in the file.  You will have to navigate to the folder you wish to view.




Data Collection Forms

Each instructor who completes an assessment event for which data is to be reported into the Sauk Assessment System records the findings into a spreadsheet.   The following information is standard to all variations of the data collection forms:

· Objective Code

· Course(s) from which data has been collected

· Semester in which the assessment event occurred

· Number of students enrolled at the time of the event

· Number of students sampled

· Number of students achieving a “satisfactory” rating  (Note that some variations separate satisfactory into two levels in order to capture exemplary performance)

· Number of students achieving a “nonsatisfactory” rating

· Description of the tool and the event

· Standard against which the assessment is to be evaluated (Note that in multi-instructor disciplines and in areas, these standards are set by the group and not the individual instructor).

· Analysis of the individual instructor in examining the findings

· Plan of Action of the individual instructor

The completed data form is emailed to SVCC’s assessment mailing address (assessment.svcc.edu).   The instructor may also choose to save a copy in a private location or to file a paper copy; however, once the submitted form is linked into the assessment system, it is the only formally recognized copy of the data.

Three “default” forms are available at all times on the system for use by instructors, but specialized variations may be linked in as long as they meet all of the required component fields listed above.

Evaluating the System

Another key feature of the system is that the core team is responsible for on-going evaluation of the system itself. This ‘meta-assessment’ is necessary to determine if the assessment system is fulfilling its objectives in a desirable manner. Inherent in the design process was the core team’s vision that the system would be organic, that it would safeguard academic freedom, and that it would be simple to access, use, and perpetuate. 

Each year the core team administers and processes several measures of system health to determine the plan’s continued viability. The instruments designed for faculty response focus on two key issues: faculty attitudes and experiences using the system. The survey first allows faculty to respond to the assessment culture at the college—what is working, what is understood about the process, and which areas remain murky. The second portion allows faculty to comment on their experience using the electronic data collection system and provide suggestions for streamlining the collection process. Recognizing that their concerns are very different, separate surveys are administered to part-time and full-time faculty.  

Another measure of system viability is the auditing of the electronic system. Each year the core team browses the electronic system in order to determine if ‘holes’ in data reporting exist. The team looks to see if identified objectives have been reported, and if data coming in is viable for aggregation within the system. Such audits also help determine database needs and reporting form needs for the system. 

Quick Summary—Responsibility and Timeline for System Review
	When
	Who
	What

	January
	Core Team
	Administer adjunct and full-time faculty survey

	January/February
	Core Team
	Electronic system audit

	March
	Core Team
	Analyze and present results of faculty surveys to full assessment committee

	April
	Core Team
	Make recommendations for system improvement to full assessment committee


Statement of Implementation


This document is the institutional policy manual describing Sauk Valley Community College’s Student Academic Achievement Assessment Plan. This document sets forth the assessment cycle, and the responsibility of individuals in completing the cycle. It is the full delineation of expectations which are summarized in the college’s job descriptions, as noted below:

President (Revised 1/22/02):

Develop, maintain, and evaluate the academic programs and student services of the

College and create a climate which enhances student learning, stimulates creative

approaches to teaching and learning, and motivates both staff and students to

optimum achievement.   

Vice President of Learning Services (Revised 2/10/05):
“Provide leadership in developing strategies to advance student learning and staff development.”
“Facilitate the planning and execution of defining target learning outcomes at the course and program level and the assessment of student learning outcomes.”
Deans (Revised:  2/10/05)

“Provide leadership to the division in developing strategies to advance student learning and staff development.”
“Facilitate the planning and execution of defining target learning outcomes at the course and program level and the assessment of student learning outcomes.”
Instructional Staff  (Revised 12/17/04)
“Support and promote the philosophy and mission of this learning college, using them as guidelines in decision making.”
“Assume responsibility, as a staff member of Sauk Valley Community College, for accomplishing the goals and objectives of the College.”
“Participate in the established college-wide process for assessing student learning, which includes generating and sharing classroom assessment data.”
“Regularly assess student learning in the classroom and adapt instruction accordingly.”
“In accordance with the College-wide strategic planning process, regularly review the need for courses, programs and other curriculum changes.”
Recommendations for changes to this plan should be forwarded to the Vice-President of Learning Services for review by the assessment committee and OPIC.

Plan adopted:  January 1, 2005
Appendix

Contents

A. Faculty Handbook
B. Sample of Assessment Event and Aggregation—Nursing
This example shows the use of standard system reporting forms, with each instructor working independently on projects in varying classes in support of a discipline goal. The final aggregation shows the numerical representation of students reported ‘satisfactory’.

C. Sample of Assessment Event and Aggregation—Composition
This example shows the use of customized data reporting forms developed to quantify the results of a coordinated assessment event—all instructors of multiple sections of English 101 collected samples and graded them against a discipline-defined rubric to determine student success. 

D. Glossary of Terms
E.  General Education Assessment Event Checklist
F. Strategic Planning Master Timeline  (no link yet available)
G. Student Engagement Brochure  (no link yet available)
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